A B S T R A C T
Introduction
The concept of coherence is of central importance to discourse analysis. In writing a coherent text much attention has been paid to" the first criterion for textuality: 'cohesion', the apparent connections in discourse" (Renkema, 1993 ).
Halliday and Hassan (1976) distinguish five types of cohesive ties: substitution, ellipsis, reference, conjunction, and lexical cohesion. In this study, our focus is on conjunctions. Conjunction is a relationship which indicates how the subsequent sentence or clause should be linked to the preceding or the following sentence, and how this can be achieved by the use of conjunctions (Renkema, 1993) .
Conjunctions are of many types. Four frequently occurring types are added, adversity, causality, and temporality (as it is displayed in British National Corpus 2001). Writing is the skill that most of our students in Iran have difficulty with. One of the major problems is that they cannot properly link what they have in mind with what they put on paper. Actually, when they change thoughts into words, they come up with some unrelated, messy sentences which do not have a unity in meaning i.e. coherence. This is because of their inability to use cohesive devices appropriately and adequately. My own experiences as an English teacher have shown that Iranian EFL students have many problems in using conjunctions. Therefore, as the computers have become smaller, cheaper and thus more widely available, both to teachers and to learners and the data stored on them has become more readily accessible to the user, the practical prerequisites for corpus-based teaching and learning have improved dramatically. So the purpose of the present study is to examine whether the practice with corpus-based materials can help students learn how to Therefore, they should be taught to the native and nonnative English learners. But unfortunately they are neglected to some extent, especially in EFL classes.
Even as late as 1970, L2 writing was not viewed as a language skill to be taught to learners. Instead, it was used as a support skill in grammar, reading and… in language learning. As the theory and practice of L2 composition writing gradually developed, it followed the path of US native English speaker composition theory.
Only recently has an English L2 composition theory and pedagogy begun to offer insights and pedagogical practices (Carter and Nunan 2001) .
Research results have shown that the use of the conjunction is a distinguishing element between natives and non-natives' writing style in both the overuse and underuse of them as well as the misuse of specific conjunctions. Field and Yip (1992) The first is that of "A body or collection of writings or the like; the whole body of literature on any subject" (p.
263). Thus we may speak of the 'Shakespearean corpus', meaning the entire collection of texts of Shakespeare.
The second is that of "the body of written or spoken material upon which a linguistic analysis is based"(p.
263)
(for more information see http://dictionary.oed.com). This is the sense of the word from which the phrase 'corpus linguistics' derives.
Sinclair defines linguist's corpus as "a collection of pieces of language, selected and ordered according to explicit linguistic criteria in order to be used as a sample of the language" (1996, p. 76).
A corpus-body of naturally produced language, selected according to some designed and stored in machine readable form-can be investigated by a software program such as concordance that typically produces a KWIC file or a concordance. The plural is corpora.
Sinclair remarks "The language looks rather different when you look at a lot of it at once" (1991, p. 100).
Corpora are, ideally, representative samples of a language variety, a genre, or a medium. Regarding the question of corpus size, writers are unanimous in arguing that in principle bigger is better (Sinclair, 1991) .
The more text there is in a corpus, the more likely it is to
give an accurate representation of the language. . Corpus use is compatible with methodologies that advocate exposure to language, or comprehensible input (Krashen, 1985) .
Corpus-based Conjunction Materials
As Faghih (2000) states the distinctive characteristics of each type of conjunction should be pointed out to EFL learners, so that they will be able to recognize and/or produce them correctly. Therefore, to center for the 
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alternative instruction to counter the problems. First, the connectives introduce to students at any one time should be reduced to a limited set of the more common ones so as to acquaint them with the semantic as well as discuss the value of these items (Crewe, 1990; Granger and Tyson, 1996; Zamel, 1983) . Especially for style and register, teachers must play the role of informants to alert students to their non-native usage in order to attain coherence in writing. Besides the textual explanation, authentic illustrative sentences play an essential role in helping learners figure out the logical relationships that these conjunctive device signals (Granger and Tyson, 1996 ).
Computer Assisted Language Learning
The following two definitions-the first since 1997 and Coincidental with the development of the multimedia personal computer were the changes in our understanding of the teaching and learning of languages.
Communicative approaches (Krashen, 1982) 
Instruments
Five types of instruments were used in the present study: 
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Procedure
The participants were divided into two groups: the experimental group and the control group. The control group took part in their ordinary classroom programs.
The treatment was given to the experimental group. In the first session of the study learners were given the 
Results
The parametric statistic method, T-test, was used to
analyze the results of the study in order to find out whether there was any significant difference between the scores of the two groups. Naturally to clarify the findings, descriptive statistics were also provided. To find out the effects of corpus-based conjunction materials on learners' conjunction competences, the total scores of both the experimental and control groups in pretest and posttest were compared using a matched Ttest. To score the participants' essays, again a rubric like the one mentioned above was utilized. The scores gained here were compared using a matched T-test. It is worth mentioning that to increase the reliability of the results, three independent raters were asked to score the papers.
To explore the students' perceptions on corpus-based teaching, the responses of the experimental group to the questionnaire was qualitatively examined and compared with the background questionnaire. To find out the retention difference of both groups in delayed posttest a matched T-test was conducted.
The following table displays the results of some statistical procedures performed on the scores of the subjects.
The following table displays the results of some statistical procedures performed on the scores of the subjects. 
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Based on the numerical information in Table 4 Table 4 .3 shows, a significant difference between the scores of posttest of both groups was revealed.
Therefore, it was concluded that the corpus-based instruction had more positive effects on the participants' writing ability to the extent that their differences are statistically significant (p= 0.002 < 0.05).
The second research question asked whether or not the Iranian EFL learners' conjunction errors are reduced in essay writing after using the corpus-based materials in comparison with traditional teaching. To answer this question, the participants of both groups took part in IELTS essay writing tests. Then, based on the IELTS writing rubrics their papers were scored. Three independent raters participated in scoring the papers to increase the reliability. The statistical analyzes were then done based on the mean scores gained from the three independent raters' given scores for each participant.
Again, the matched T-test was run to see if there were any statistically significant differences between the total scores of the participants' pretest and posttest in both groups. Table 4 .4 reveals that there is a significant difference between the scores of the experimental group's members between pretest and posttest. However, this difference in the control group is not significant. 
using the corpus; 73% believed that the practice sessions were helpful enough for learning the method; and 80% indicated that they will refer to corpus in future for learning conjunctions and writing in general.
Discussion and Conclusion
The findings of this study suggest that using corpusbased conjunction materials have a great impact on the participants' learning of conjunction and their writing ability in general. Conjunctions as discourse markers are cohesive devices which bring coherence to the meaning of a discourse. Consequently, if we find ways through which we can teach conjunctions more effectively, students' overall writing ability will improve. Regarding the topic under investigation the present research revealed that much attention must be paid in conjunction as discourse markers. In addition, students
should become conscious about conjunction use in learning English and should pay more attention to them as necessary devices to create a coherent text.
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There are some limitations which should be improved, including the small size of the sample and the time allocated to the study. Students' motivation to use online materials needs to be boosted to increase their attention to the conjunction units and to answer the questions more accurately and attentively. Corpus-based homework is also helpful. Other studies also suggest: 1) to investigate the effects of corpus-based materials with the performance of students on listening, speaking and reading and on other parts of grammatical structures, vocabularies, etc. and 2) to discover whether there are differential effects on learners at different proficiency levels of EFL.
